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Overview

Engaging staff in an ongoing monitoring of their programme assessment practices can be challenging in a time of stretch
financial and human resources. UCD decided, therefore, to engage staff and students, with institutional education strategy and
best practices in assessment, using a developmental quality improvement (Q.l.) process. Step 1: Utilising and contextually
adapting (based on UCD’s Education Strategy) an existing assessment audit tool*, the UCD College of Life Sciences, and later
the UCD College of Engineering, Mathematics and Physical Sciences, implemented developmental reviews of 15 of their
current programmes. Step 2: The tool was used as a catalyst to initiate discussions, by the Schools’ teaching and learning
(T&L) representatives, with academic staff and students on their current assessment issues. Step 3: As a consequence of
these discussions, the School T&L representatives set programme actions plans that they believed were relevant to their needs
(subject-specific). Step 4 encouraged staff to review their plans and finally, Step 5 explored staff views of the success of
their action plans and their comments on the Q.I. process.

Quality Improvement Process: Steps 1-5

carried out by School T&L rep

Discussion of
Step 1: assessment
ASSESSMENT issues

AUDIT: Identification of

School/Programme Sch 1
Specific a < Oﬁe/zr;'osgramme Fed back to College T&L Committee

b) Common gaps School/
a programme
related issues

e.g. use of i
— Evaluate: Plans assessment

and Process

nno e

Academic staff views of e.g. 1) Evaluation of

achievement of Action assessment at Set School
Action plans

Plans and views on the > FPT’OQT"?mme level
ormative assessment
procesbsefcs)ae) results and staff work-load presentation by CTL 63 actions plans across
= on best|practices 15 programmes were
in these areas set.

Results: Staff views of the process and the achievement of individual action plans

Perception of Achievement: Example of 4 of the 63 actions. ‘the action plan is a great

> driver to ensure that deficits
WWNWSAM Was not achieved

identifiedby the tool are
1 n _ £i . . . actually remedied’,
m\\\mwﬁmmm 1. To increase number of in-class mini tests: Formative assessment
N\NMW\&\M 2. To map assessments to programme aims: Curriculum alignment
e
3. To action feedback on assessment from stage evaluations: Evaluation of assessment
T ‘ﬂrs[s[ep}mftmﬁve
4. To review and adjust for assessment overload for staff and students: Assessment overlc
I

Excellent level of achievement

e

process,

Conclusion

This Q.. approach was well received by the staff involved (see: http://www.ucd.ie/teaching/projects/assessment ucd.html).
Sustaining the ongoing monitoring of assessment strategies may well be a challenge in the future. However, this is a good
example of how local staff and student needs can link with institutional strategy and best practices in teaching and learning.
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